8th Grade Georgia Studies Lab

Colonial Georgia

What was the most significant impact of the
Malcontents on Colonial Era Georgia?

Supporting Questions
1.
2.
3.
4.

Who were the Malcontents?
What were their arguments against the Trustees rules?
How did the Trustees respond?
How did the colony change after the ban on slavery was lifted?
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The Colonial Period (Trustee Period Georgia and the Malcontents)

What was the most significant impact of the Malcontents on Colonial
Era Georgia?
Conflict and Change: The student will understand that when there is conflict between or within
societies, change is the result.
Connection to Connecting
Theme/Enduring
Understandings

GSE for Social Studies

Individuals, Groups, Institutions: The student will understand that the actions of individuals,
groups, and/or institutions affect society through intended and unintended consequences.
Production, Distribution, Consumption: The student will understand that the production,
distribution, and consumption of goods/services produced by the society are affected by the
location, customs, beliefs, and laws of the society.
SS8H2 Analyze the colonial period of Georgia’s history.
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents)
settling Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide
an accurate summary of the source distinct from prior knowledge or opinions.

Connection to Literacy
Standards for Social Studies
and Social Studies Matrices

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with
other information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Supporting Question 1
Who were the
Malcontents?

Supporting Question 2
What were their arguments
against the Trustee’s rule?

Supporting Question 3
How did the Trustees
respond?

Supporting Question 4
How did the Georgia colony
change after the ban on
slavery was removed?

Sample Instructional
Activity

Sample Instructional
Activity

Sample Instructional
Activity

Sample Instructional
Activity

Motion Picture Analysis
Source A
Document 1
Video Clip: Establishing the
Colony of Georgia

Primary Source Document
Analysis
Source B
Document 2
Pamphlet Cover Image: A
True and Historical
Narrative of the Colony of
Georgia in America, 1741

Primary Source Document
Analysis
Source F
Document 7
The Georgia Trustees Justify
Their Policies, 1742
(Excerpt from the Library of
Congress Collection-The
Capital and the Bay:
Narratives of Washington
and the Chesapeake Bay
Region, 1925)

Chart Analysis
Source G
Document 8
Chart 1: Georgia Historical
Quarterly

Source C
Document 3
Pamphlet Excerpt: A True
and Historical Narrative of
the Colony of Georgia in
America, 1741
Source C
Document 4
Pamphlet Excerpt: “A True
and Historical Narrative of
the Colony of Georgia in
America”, 1741

Source G
Document 9
Chart 2: Georgia Historical
Quarterly
Source G
Document 10
Chart 3: Georgia Historical
Quarterly
Source G
Document 11
Chart 4: Georgia Historical
Quarterly

Source D
Document 5
Pamphlet Excerpt: “An
Impartial Inquiry into the
State and Utility of the
Province of Georgia”,
Benjamin Martin, 1741
Source E
Document 6
Letter to James Oglethorpe:
“An Account Shewing the
Progress of the Colony of
Georgia in America from its
First Establishment”, Jonas
Green, 1742
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Featured Sources

Featured Sources

Featured Sources

Featured Sources

Context Document

Source B
Document 2
Pamphlet Cover Image: A
True and Historical
Narrative of the Colony of
Georgia in America, 1741

Source F
Document 7
The Georgia Trustees Justify
Their Policies, 1742
(Excerpt from the Library of
Congress Collection-The
Capital and the Bay:
Narratives of Washington
and the Chesapeake Bay
Region, 1925)

Source G
Document 8
Chart 1: Georgia Historical
Quarterly

Source A
Document 1
Video Clip: Establishing the
Colony of Georgia

Source C
Document 3
Pamphlet Excerpt: A True
and Historical Narrative of
the Colony of Georgia in
America, 1741
Source C
Document 4
Pamphlet Excerpt: “A True
and Historical Narrative of
the Colony of Georgia in
America”, 1741

Source G
Document 9
Chart 2: Georgia Historical
Quarterly
Source G
Document 10
Chart 3: Georgia Historical
Quarterly
Source G
Document 11
Chart 4: Georgia Historical
Quarterly

Source D
Document 5
Pamphlet Excerpt: “An
Impartial Inquiry into the
State and Utility of the
Province of Georgia”,
Benjamin Martin, 1741
Source E
Document 6
Letter to James Oglethorpe:
“An Account Shewing the
Progress of the Colony of
Georgia in America from its
First Establishment”, Jonas
Green, 1742
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To what extent did the Malcontents impact the society and economy of Colonial Era Georgia?

Summative
Performance
Task

Socratic Seminar: Were any of the Malcontent’s complaints justified?
The Greek philosopher Socrates developed a recipe for scholarly dialogue whereby his pupils would learn that
there truly was no singular or “right” answer to a higher-order question. Opinions, interpretations,
prognostications, and even whimsical improvisations were legitimate responses to questions. That is, of course,
if they could withstand the test of Socrates’ logic and wit. His method was created to promote the examination
of evidence, to foster deep conversation, to encourage the consideration of alternatives, and the exploration of
previously unrealized possibilities. During this scholarly conversation, students will evaluate a pre-selected
document for homework, and ask questions of each other in class. Good questions have answers that are openended, somewhat ambiguous, or are open to interpretation. Good questions help us to begin to establish our
own broad-based generalizations about the world, and to understand the depth of our role in it. Good questions
help us to discover “our truth”. Students must be able to substantiate their responses to posed questions from
evidence drawn from texts in this module.
See the appendices for procedures and web-links.

Taking
Informed
Action

The students will be informed that the most noticeable problems in our society and economy are the ones most
likely to get attention. The students will also be informed that grassroots political actions tend to take time. As
such, the students will plan to attend a Town Hall meeting to speak to their U.S./State Senator or
Representative. ICSC Professional Development Workshops features several educator resources. Follow the
weblink ( http://www.icsc.org/uploads/gpp/Attending-Town-Hall.pdf ) to find out more. Make sure to check the
calendar of your Federal and State Representatives to find out when their next Town Hall meeting is taking
place?
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Context: The Malcontents
Among those to voice displeasure with the policies
of General James Oglethorpe and the Georgia
Trustees during the early years of Georgia's
settlement, the Malcontents issued the most
vehement complaints.
The leaders of the group, composed primarily of
Scottish settlers near Savannah, included Patrick
Tailfer and Thomas Stephens. The Malcontents first
made their objections heard in 1735 shortly after
their arrival in the new
colony.
Whereas many of Georgia's
original settlers came with
monetary aid from the
Trustees, most of the
Malcontents arrived without
assistance and thus did not
have the same loyalty to the
colony's founders. In
particular, the Malcontents
objected to the Trustees'
limits on landownership and
prohibitions on slavery and
rum. Since the Malcontents
could afford to purchase
slaves and vast tracts of land,
they felt the policies of the
Trustees prevented them from
realizing their economic
potential.
Between 1737 and 1738
Patrick Tailfer organized a
group of colonists who
objected to the actions of the
Trustees. One of their first
public complaints came in 1738, when the group
wrote and circulated a petition that called for drastic
changes in the colony's administration. Although
121 residents signed the petition, the Trustees
refused to amend the laws. Frustrated by the lack of
local authority or change in Georgia and its
administration, many of the Malcontents' leaders
left the colony in 1740. Representatives of the
Trustees believed internal dissent would decline
with the Malcontents' departure.

In 1740 William Stephens, the father of Thomas
Stephens and secretary to the Trustees, wrote a
memorial entitled A State of the Province of
Georgia. The document claimed the Trustees and
their policies enjoyed wide support throughout
Georgia and—owing to the unique laws governing
the colony—economic success seemed assured. For
many residents Stephens's description did not
reflect reality. Speaking for the Malcontents, Tailfer
refuted Stephens's claims in a
tract entitled A True and
Historical Narrative of the
Colony of Georgia. Writing
from Charleston, South
Carolina, Tailfer reiterated his
belief that Georgia's survival
required significant changes.
Tailfer wanted members of
Parliament and others who
provided funding for Georgia
to understand that many of its
residents were prevented from
succeeding financially
because of the Trustees'
policies.
Tailfer's arguments were
heard but did not result in
immediate change. Officials
in London ordered additional
surveys of popular sentiment
following the publication of
Tailfer's pamphlet, but the
Trustees and their
increasingly controversial
statutes remained. In 1742
Thomas Stephens, representing the Malcontents and
other disaffected settlers from London, published a
pamphlet entitled The Hard Case of the Distressed
People of Georgia. The Trustees maintained their
power, but Stephens's arguments continued to be
heard in Georgia and England. When the Trustees
passed a law in 1750 allowing slavery, many
credited the change to the actions and writings of
the Malcontents

Entry from “Malcontents” https://www.georgiaencyclopedia.org/articles/history-archaeology/malcontents

Georgia Department of Education
THIS WORK IS LICENSED UNDER A CREATIVE C OMMONS ATTRIBUTION - NONCOMMERCIAL - SHAREALIKE 4.0 INTERNATIONAL LICENSE.

8.27.2020 Page 6 of 46

8th Grade Georgia Studies Lab

Documents
Document #
Document 1
Document 2
Document 3

Source Information
Video Clip: Establishing the Colony of Georgia
https://www.gpb.org/georgiastories/stories/expectations_versus_reality
Pamphlet Cover Image: “A True and Historical Narrative of the Colony of Georgia in America”, 1741
http://www.georgiaencyclopedia.org/sites/default/files/styles/article-gallery-lowres/public/m-6753.jpg?itok=gm6djI-e
Pamphlet Excerpt: “A True and Historical Narrative of the Colony of Georgia in America”, 1741
https://georgiahistorytps.wordpress.com/early-georgia/ss8h2-the-colonial-period-of-georgias-history/

Document 4

Pamphlet Excerpt: “A True and Historical Narrative of the Colony of Georgia in America”, 1741
https://georgiahistorytps.wordpress.com/early-georgia/ss8h2-the-colonial-period-of-georgias-history/

Document 5

Pamphlet Excerpt: “An Impartial Inquiry into the State and Utility of the Province of Georgia”, Benjamin Martin, 1741
https://georgiahistorytps.wordpress.com/early-georgia/ss8h2-the-colonial-period-of-georgias-history/

Document 6

Letter: “An Account Shewing the Progress of the Colony of Georgia in America from its First Establishment”, Jonas Green, 1742
http://georgiahistory.com/education-outreach/online-exhibits/online-exhibits/encounter-and-exchange/a-new-encounter-blackslaves-in-georgia/pre-revolutionary-slavery/

Document 7

Document Excerpt: “The Georgia Trustees Justify Their Policies”, 1742
http://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/colonial/georgia/trustees.html

Document 8

Chart 1: Georgia Historical Quarterly, 1984
http://georgiahistory.com/education-outreach/online-exhibits/online-exhibits/encounter-and-exchange/a-new-encounter-blackslaves-in-georgia/pre-revolutionary-slavery/

Document 9

Chart 2: Georgia Historical Quarterly, 1984
http://georgiahistory.com/education-outreach/online-exhibits/online-exhibits/encounter-and-exchange/a-new-encounter-blackslaves-in-georgia/pre-revolutionary-slavery/

Document 10

Chart 3: Georgia Historical Quarterly, 1984
http://georgiahistory.com/education-outreach/online-exhibits/online-exhibits/encounter-and-exchange/a-new-encounter-blackslaves-in-georgia/pre-revolutionary-slavery/

Document 11

Chart 4: Georgia Historical Quarterly, 1984
http://georgiahistory.com/education-outreach/online-exhibits/online-exhibits/encounter-and-exchange/a-new-encounter-blackslaves-in-georgia/pre-revolutionary-slavery
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Document 1
Video Clip: Establishing the Colony of Georgia
https://www.gpb.org/georgiastories/stories/expectations_versus_reality
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Document 2
Pamphlet Cover Image:
“A True and Historical Narrative of the Colony of Georgia in America”, 1741
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Document 3
Pamphlet Excerpt:
“A True and Historical Narrative of the Colony of Georgia in America”, 1741
*In this section of the document, the Malcontents are complaining about the enforcement of the Trustee’s
Rules by James Edward Oglethorpe.
Identify
The First thing he did after arriving in Georgia…
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
Complaints About Resulting Problems
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
Identify
Secondly he….
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
Complaints About Resulting Problems
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
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______________________________________
______________________________________
______________________________________
Identify
The third thing he did…
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
Complaints About Resulting Problems
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
______________________________________
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Complaints About Resulting Problems
Continued…
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
_______________________________________
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Document 4
Pamphlet Excerpt:
“A True and Historical Narrative of the Colony of Georgia in America”, 1741
In this section of the document, there are
twelve distinct criticisms of James
Oglethorpe, the Trustees, and their rules.
What are the most powerful indictments
of the leaders of the colony? Rank them.
Provide reasons to support your choices.
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
___________________________________
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Document 5
Pamphlet Excerpt:
“An Impartial Inquiry into the State and Utility of the Province of Georgia”,
Benjamin Martin, 1741
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Document 6
Letter to James Edward Oglethorpe:
“An Account Shewing the Progress of the Colony of Georgia in America From Its
First Establishment”, Jonas Green, 1742
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Document 7
Document Excerpt
The Georgia Trustees Justify Their Policies, 1742
*As you read, focus on the bold and italicized sections
…In Pursuance of his Majesty's Charter, and in order to fulfil the good Intents and Purposes therein
expressed, it was thought necessary for the Trustees to send over such poor People and foreign Protestants
as were willing to Live in Georgia, not only to cultivate the Lands, but at the same Time to strengthen his
Majesty's Colonies. For which purpose they considered each Inhabitant both as a Planter and a Soldier; and
they were therefore to be Provided with Arms for their Defense, as well as Tools for their Cultivation, and to
be Taught the Exercise of both, and Towns were to be laid out for their Settlements, and Lands allotted to
each of them for their Maintenance as near to those Towns as conveniently could be, that they might never
have Occasion to be too far distant from their Towns, which were to be regarded as their Garrisons.
And as the Military Strength of the Province was particularly to be taken care of, it seemed necessary to
Establish such Tenures of Lands as might most effectually preserve the Number of Planters, or Soldiers, equal
to the Number of Lots of Lands, and therefore each Lot of Land was to be considered as a Military Fief, and
to contain so much in Quantity as would Support such Planter and his Family; and Fifty Acres were judged
sufficient and not too much for that Purpose, and Provision was made to prevent an Accumulation of several
Lots into one Hand, lest the Garrison should be lessened, and likewise to prevent a Division of those Lots into
smaller Parcels, lest that which was no more than Sufficient for one Planter, when entire, should if divided
amongst several, be too scanty for their Subsistence.
And in the Infancy of the Colony, the Lands were Granted in Tail Male, preferable to any other Tenure, as the
most likely to answer these Purposes; for if the Grants were to be made in Tail General, it was thought that
the Strength of each Township would soon be diminished, in as much as every Female Heir in Tail, who was
unmarried, would have been entitled to one Lot, and consequently have taken frown the Garrison the
Portion of one Soldier; and by Intermarriages several Lots might have been united into one; and if such
Tenant in Tail General had had several Daughters, his Lot must have been Divided equally amongst them all
as Co-partners.
Nor were these the only inconveniencies which were thought likely to arise from Estates in Tail General: For
Women being equally incapable to Act as Soldiers or serve on Juries, these Duties, and many others, such as
Watchings and Wardings, &c. would return so much oftener to each Man, in proportion as the Number of
the Men in the Township was lessened, and by that means become very burthensome to the Remaining
Male Lot holders, and in case of any Attack from the Indians, French or Spaniards, the Township would be
less able to make a Defense.
And as it was not thought proper to Grant Estates in Tail General, it appeared to be more inconvenient to
Grant them in Fee Simple; which Estate would have been attended with all the Objections before mentioned
incident to Estates in Tail General, and to several other besides; for the Right of Alienation being inseparable
from an Estate in Fee, the Grantee might have Sold, Mortgaged, or Aliened his Lands to whomever he
thought fit, which was a Power not to be entrusted with the People sent over, for the following Reasons:
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1.
2.
3.
4.
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From Considering their Condition.
From Considering the Purposes they were sent for.
From Considering the Persons to whom Lands might be Alienated. And…
From Considering that it might Occasion a Monopoly of Land contrary to the Intent of the Charter.

As to the First, The Persons sent over were poor indigent People, who had for the most part so indiscreetly
managed what they had been Masters of here, that it did not seem safe to trust so absolute a Property in
their Hands, at least in the Infancy of the Colony, and before they had by a careful and industrious Behavior
given some Reason to believe they would prove better Managers for the future.
As to the Second, They were sent over to inhabit, cultivate, and secure, by a personal Residence, the Lands
Granted to them within the Province, and they voluntarily engaged so to do; And in expectation that they
would perform those Engagements, they were Maintained at the Expense of the Publick during their Voyage,
and their Passage was paid for them, and they were provided with Tools, Arms, Seeds, and other Necessaries,
and Supported from the Publick Store, many of them at least for four Years together from their first Landing,
in which respect the Publick may be said to have Purchased those People for a valuable Consideration, their
Personal Residence, and all the Industry and Labour they could bestow in the Cultivation of this Province, and
to have given them even Pay for the Hazard they might run in the Defense of it.
As to the Third, it was thought unsafe to Grant them such an Estate as might be the Means of introducing
such sort of People as might Defeat what the Trustees had always at Heart, viz. The Preservation of the
Protestant Religion in that Province, which was necessary to be taken Care of, both on a Political and
Religious Account, the French lying to the West and the Spaniards, to the South of the Preface of Georgia.
As to the Fourth, A Monopoly of several Lots into one Hand would necessarily have been the consequence of
a Free Liberty of Buying and Selling Lands within the Province, which would have been directly contrary to the
Intent of the Charter, whereby the Grant of Lands to any one Person is limited not to exceed five hundred
Acres…
The Tenures being thus settled, it was thought necessary to require the Inhabitants to cultivate their Lands
within a limited Time, and in order to raise Raw silk, which was intended to be one of the Produces there, a
certain proportion of white Mulberry-Trees were to be Planted, and in their respective Grants Ten Years
were allowed for the Cultivation, and one hundred white Mulberry-Trees were to be planted on every ten
Acres of Land when Cleared; with a Power for the Trustees to re-enter on the Parts that should remain
uncultivated.
But as the People were not able to Cultivate their Lands within the Time required by their Grants, by reason
of the Alarms from the Spaniards, the Droughts in that part of America, and other unforeseen Accidents, the
Trustees resolved to release all forfeitures on that Account, and to require the Cultivation of no more than
five Acres of the said fifty Acres within the Remainder of the said Term of Ten Years…
The Trustees were induced to prohibit the use of Negroes within Georgia, the Intention of his Majesty's
Charter being to provide for poor People incapable of subsisting themselves at Home, and to settle a Frontier
to South Carolina, which was much exposed by the small number of its White Inhabitants. It was impossible
that the Poor who should be sent from hence, and the Foreign Prosecuted Protestants, who must go in a
manner Naked into the Colony, could be able to purchase or subsist them if they had them, and it would be a
Charge too great for the Trustees to undertake; and they would be thereby disabled from sending White
People. The first Cost of a Negro is about Thirty Pounds, and this Thirty Pounds would pay the Passage over,
provide Tools and other Necessaries, and defray the Charge of subsistence of a White Man for a Year, in
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THIS WORK IS LICENSED UNDER A CREATIVE C OMMONS ATTRIBUTION - NONCOMMERCIAL - SHAREALIKE 4.0 INTERNATIONAL LICENSE.

8.27.2020 Page 18 of 46

8th Grade Georgia Studies Lab
which time it might be hoped that the Planter's own Labour would grant him some subsistence, Consequently
the Purchase Money of every Negro (abstracting the Expense of subsisting him as well as his Master) by being

applied that way, would prevent the sending over a White Man who would be a Security to the Province,
whereas the Negro would render that Security Precarious.
It was thought the White Man, by having a Negro Slave, would be less disposed to Labour himself; and that
his whole Time must be employed in keeping the Negro to Work, and in watching against any Danger he or
his Family might apprehend from the Slave, and that the Planter's Wife and Children would by the Death or
even the Absence of the Planter, be at the Mercy of the Negro.
It was also apprehended, that the Spaniards at St. Augustine would be continually enticing away the Negroes,
or encouraging them to Insurrections. That the first might easily be accomplished since a single Negro would
run away thither without Companions, and would only have a River or two to swim over, and this Opinion has
been confirmed and justified by the practices of the Spaniards even in Times of profound Peace amongst the
Negroes in South Carolina, where though at a greater Distance from St. Augustine, some have fled in
Periaguas and little Boats to the Spaniards, and been Protected, and others in large Bodies have been incited
to Insurrections, to the great Terror and even endangering the Loss of that Province, which though it has been
established above seventy Years, has scarce White People enough to secure her own Slaves.
It was also considered that the Produces designed to be raised in the Colony, would not require such Labour
as to make Negroes necessary for Carrying them on; for the Province of Carolina produces chiefly Rice, which
is a Work of Hardship proper for Negroes, whereas the Silk and other Produces which the Trustees proposed
to have the People employed on in Georgia, were such as Women and Children might be of as much use in as
Negroes.
It was likewise apprehended, that if the Persons who should go over to Georgia at their own Expense, should
be permitted the use of Negroes, it would dispirit and ruin the Poor Planters who could not get them, and
who by their Numbers were designed to be the strength of the Province; it would make them Clamorous to
have Negroes given them, and on the Refusal would drive them from the Province, or at least make them
negligent of their Plantations, where they would be unwilling, nay would certainly disdain, to work like
Negroes; and would rather let themselves out to wealthy Planters as Overseers of their Negroes.
It was further thought, that upon the Admission of Negroes, the wealthy Planters would, as in all other
Colonies, be more induced to absent themselves and live in other Places, leaving the Care of their Plantations
and Negroes to Overseers.
It was likewise thought, that the Poor Planter sent on Charity, from his desire to have Negroes, as well as the
Planter who should settle at his own Expense, would (if he had leave to alienate) Mortgage his Land to the
Negro Merchant for them, or at least become a Debtor for the Purchase of such Negroes; and under these
Weights and Discouragements would be induced to sell his Slaves again upon any necessity, and would leave
the Province and his Lot to the Negro Merchant: In Consequence of which all the small Properties would be
swallowed up, as they have been in other Places, by the more wealthy Planters.
In was likewise Considered, that the admitting of Negroes in Georgia would naturally facilitate the Desertion
of the Carolina Negroes through the Province of Georgia, and Consequently this Colony instead of proving a
Frontier and adding strength to the Province of South Carolina, would be a Means of drawing off the Slaves of
Carolina, and adding thereby a strength to Augustine.
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From these several Considerations, as the Produces to be raised in the Colony did not make Negro Slaves
necessary, as the Introduction of them so near to a Garrison of the Spaniards would weaken rather than
strengthen the Barrier, and as they would introduce with them a greater Propensity to Idleness among the
Poor Planters, and too great an Inequality among the People, it was thought proper to make the Prohibition of
them a Fundamental of the Constitution.
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Document 8
Chart 1:
Georgia Historical Quarterly, 1984
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Document 9
Chart 2:
Georgia Historical Quarterly, 1984
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Document 10
Chart 3:
Georgia Historical Quarterly, 1984
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Document 11
Chart 4:
Georgia Historical Quarterly, 1984
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Sample Instructional Activities/Assessments
Motion Picture Analysis
Motion Picture Analysis
Working independently, or in criterion-based teacher selected collaborative groups, the students will complete the Motion Picture
Analysis Worksheet (featured in the appendices). Debrief after a brief work session (10-15 minutes).
Source A: (Video Clip: Establishing the Colony of Georgia )
Document 1: (Video Clip: Establishing the Colony of Georgia)
Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening. Below are
changes to the lesson to help achieve that goal for students who need additional support. Note: Be careful using these
lessons for all students. If students are able to complete the activity on their own, it would be best to let them work
independently.
•
•
•
•

Create student groups carefully to benefit all members of the group.
Consider having one student work as a scribe for the group.
Consider beginning the analysis worksheet together if this is an unfamiliar document.
Consider providing students with a partially completed worksheet to lessen the amount of work.

GSE Standards and
Elements

SS8H2 Analyze the colonial period of Georgia’s history.
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents) settling
Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

Literacy Standards
Social Studies Matrices
Enduring
Understanding(s)

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Sample Instructional Activities/Assessments
Primary Source Document Analysis
Establish context and background knowledge:
The students will read the contextual background essay. The teacher will provide direct instruction through a brief lecture to
provide additional context.
Note* (Writing conventions in source material): In this social studies lab for Georgia Studies, the students will analyze a piece of
writing from colonist Patrick Talifer. His writings do not perfectly correspond to modern American writing conventions. Spelling,
capitalization, and grammar may seem inconsistent. The document excerpts included have been made as historically accurate and
as true to the source as possible.
Introduction:
As an introduction to the lab, discuss the publication of pamphlets in the American Colonial Era. Pamphlets were a medium of
expression that Americans have used to share feelings and concerns about trends and public policy. Consider Thomas Paine’s
pamphlet entitled Common Sense.
The primary author of the pamphlet entitled A True and Historical Narrative of the Colony of Georgia in America was Patrick
Talifer. He was of Scottish descent. Although many Scottish settlers were recruited by the Trustees, and came at their expense,
there was a contingent who came to Georgia at their own cost. These men, like Patrick Talifer, felt little allegiance to James
Edward Oglethorpe and the Trustees. They wanted unrestricted economic opportunities like their neighbors in South Carolina.
Unlike the Malcontents, most of the Scottish settlers were recruited to build cities and defensive fortifications. They built Old Fort
King George, and the established the city of Darien.
Primary Source Document Analysis
Working independently, or in criterion-based teacher selected collaborative groups, the students will analyze the excerpts from
Source B by completing the Written Document Analysis Worksheet (featured in the appendices) and answer the following
questions. These questions could be printed on handouts, posted on teacher websites and learning management systems, or
shared on social media. Debrief after a brief work session (10-15 minutes).
Source B: (Pamphlet Cover Image: A True and Historical Narrative of the Colony of Georgia in America, 1741)
Document 2: (Pamphlet Cover Image: A True and Historical Narrative of the Colony of Georgia in America, 1741)
Questions:
They should include, but not be limited to the following:
1. Using the words on the image for reference, answer the following question; What do you think was Patrick Talifer’s
purpose in publishing this pamphlet?
2. What other documents are included in the pamphlet?
3. How do you think Talifer felt about James Oglethorpe and the Trustees?
Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening. Below are
changes to the lesson to help achieve that goal for students who need additional support. Note: Be careful using these
lessons for all students. If students are able to complete the activity on their own, it would be best to let them work
independently.
•
•
•

Create student groups carefully to benefit all members of the group.
Consider having one student work as a scribe for the group.
Consider allowing students to answer the questions orally or use technology to record their thinking.
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GSE Standards and
Elements

SS8H2 Analyze the colonial period of Georgia’s history
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents) settling
Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

Literacy Standards
Social Studies Matrices
Enduring
Understanding(s)

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Sample Instructional Activities/Assessments
Primary Source Document Analysis
Establish Context for Document Analysis:
Inspired by Sir Thomas More’s publication of Utopia, the Trustees endeavored to establish a colony based on pseudo-egalitarian
principles rather than purely meritocratic economic and social outcomes.
The students will understand that their analysis should be considered about the Malcontents social and economic concerns on the
following three topics:
1. The ban on alcohol
2. The limitations on land ownership
3. The ban on slavery
Note* (Historical Context): Although slavery existed in More’s Utopia, many scholars have maintained that it was far more akin to
indentured servitude.
Primary Source Document Analysis
Working independently, or in criterion-based teacher selected collaborative groups, the students will analyze the excerpts from
Source C by completing the Written Document Analysis Worksheet (featured in the appendices) and answer the following
questions. These questions could be printed on handouts, posted on teacher websites and learning management systems, or
shared on social media. Debrief after a brief work session (10-15 minutes).
Annotate the Documents:
Working independently, or in criterion-based teacher selected collaborative groups, the students will analyze the excerpts from
Source C by completing the annotation activities on the documents.
Source C: (Pamphlet Excerpt: A True and Historical Narrative of the Colony of Georgia in America, 1741)
Document 3: (Pamphlet Excerpt: A True and Historical Narrative of the Colony of Georgia in America, 1741)
Questions:
Possible analysis questions could include, but not be limited to the following:
1. Why do you think that the authors described the Treaty of Savannah as solemn?
2. How were the Yamacraw Indians described in the first paragraph?
3. What claims did the Malcontents make about the relationship between Oglethorpe and the Indians?
4. Were the Indians an economic burden on the colonists?
5. How were white settlers portrayed by the Malcontents?
6. Using the tone of the author as reference, what claims were the Malcontents making about Oglethorpe’s prohibition of
alcohol?
7. What were the Malcontents claims about alcohol?
8. Per the Malcontents, what limitations on trade were imposed because of the prohibition of rum?
9. Per the Malcontents, what public health issue could be dealt with by allowing alcohol?
10. What complaints did the Malcontents have toward the quality of land and how it was distributed?
11. What complaints did the Malcontents have about where the land was?
12. What false claims did the Malcontents make about white indentured servants?
13. What false claims did the Malcontents make about African slaves?
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Source C: (Pamphlet Excerpt: A True and Historical Narrative of the Colony of Georgia in America, 1741)
Document 4: (Pamphlet Excerpt: A True and Historical Narrative of the Colony of Georgia in America, 1741)
Annotate the Documents:
Working independently, or in criterion-based teacher selected collaborative groups, the students will analyze the excerpts from
Source C by completing the annotation activities on the documents.

Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening.
Below are changes to the lesson to help achieve that goal for students who need additional support. Note: Be
careful using these lessons for all students. If students are able to complete the activity on their own, it would be
best to let them work independently.
• Create student groups carefully to benefit all members of the group.
• Consider having one student work as a scribe for the group.
• Consider allowing students to highlight the answers to the questions, answer questions orally or use
technology to record their thinking.

GSE Standards and
Elements

SS8H2 Analyze the colonial period of Georgia’s history
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents) settling
Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

Literacy Standards
Social Studies Matrices
Enduring
Understanding(s)

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Sample Instructional Activities/Assessments
Primary Source Document Analysis
Primary Source Document Analysis
Working independently, or in criterion-based teacher selected collaborative groups, the students will analyze the excerpts from
Source D by completing the Written Document Analysis Worksheet (featured in the appendices) and answer the following
questions. These questions could be printed on handouts, posted on teacher websites and learning management systems, or
shared on social media. Debrief after a brief work session (10-15 minutes).
Source D: (Pamphlet Excerpt: An Impartial Inquiry into the State and Utility of the Province of Georgia, Benjamin Martin, 1741)
Document 5: (Pamphlet Excerpt: An Impartial Inquiry into the State and Utility of the Province of Georgia, Benjamin Martin,
1741)
Questions:
Possible analysis questions could include, but not be limited to the following:
1. What are the principle objections of the Malcontents featured in the document?
2. Does this discovery correlate with the other documents? How so? Provide examples.
Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening. Below are changes
to the lesson to help achieve that goal for students who need additional support. Note: Be careful using these lessons for all
students. If students are able to complete the activity on their own, it would be best to let them work independently.
•
Create student groups carefully to benefit all members of the group.
•
Consider having one student work as a scribe for the group.
•
Consider allowing students to answer the questions orally or use technology to record their thinking.
•
Consider beginning the analysis worksheet together if this is an unfamiliar document.
•
Consider providing students with a partially completed worksheet to lessen the amount of work.

GSE Standards and
Elements

SS8H2 Analyze the colonial period of Georgia’s history
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents) settling
Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

Literacy Standards
Social Studies Matrices
Enduring
Understanding(s)

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Sample Instructional Activities/Assessments
Primary Source Document Analysis
Primary Source Document Analysis
Working independently, or in criterion-based teacher selected collaborative groups, the students will analyze the excerpts from
Source E by completing the Written Document Analysis Worksheet (featured in the appendices) and answer the following
questions. These questions could be printed on handouts, posted on teacher websites and learning management systems, or
shared on social media. Debrief after a brief work session (10-15 minutes).
Source E: (Letter: An Account Shewing the Progress of the Colony of Georgia in America from its First Establishment, Jonas
Green, 1742)
Document 6: (Letter: An Account Shewing the Progress of the Colony of Georgia in America from its First Establishment, Jonas
Green, 1742)
Questions:
Possible analysis questions could include, but not be limited to the following:
1. What are the principle objections of the Malcontents featured in the document?
2. Does this discovery correlate with the other documents? How so? Provide examples.
Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening. Below are changes
to the lesson to help achieve that goal for students who need additional support. Note: Be careful using these lessons for all
students. If students are able to complete the activity on their own, it would be best to let them work independently.
• Create student groups carefully to benefit all members of the group.
• Consider having one student work as a scribe for the group.
• Consider allowing students to answer the questions orally or use technology to record their thinking.
• Consider beginning the analysis worksheet together if this is an unfamiliar document.
• Consider providing students with a partially completed worksheet to lessen the amount of work.

GSE Standards and
Elements

SS8H2 Analyze the colonial period of Georgia’s history
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents) settling
Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
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Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

Literacy Standards
Social Studies Matrices
Enduring
Understanding(s)

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Sample Instructional Activities/Assessments
Primary Source Document Analysis
Primary Source Document Analysis
Working independently, or in criterion-based teacher selected collaborative groups, the students will analyze the excerpts from
Source F by completing the Written Document Analysis Worksheet (featured in the appendices) and answer the following
questions. These questions could be printed on handouts, posted on teacher websites and learning management systems, or
shared on social media. Debrief after a brief work session (10-15 minutes).
Source F: (The Trustees Justify Their Policies, 1742)
Document 7: (The Trustees Justify Their Policies, 1742)
Questions:
Possible analysis questions could include, but not be limited to the following:
1. Why were the Trustees reluctant to hand over complete ownership of the land to the colonists?
2. When, if ever did the Trustees plan to hand over full title to the land in the Georgia Colony?
3. What reminders from the Trustees, to the colonists are present in the document?
4. What do you think that the Trustees were trying to say with regard to “obligations”?
5. Why were the Trustees afraid of land being sold by the Georgia colonists to the Spanish or to the French?
6. Which religious group was not allowed to become Georgia colonists?
7. How did the Georgia Charter defend against a new feudal system being brought to the colony?
8. Were the land limitations in the charter intended to be punitive or utopian in nature?
9. Per the document, why was slavery bad for the “White Man” in Colonial Georgia?
10. What evidence is present in the document that the Trustees were afraid of slaves? Why do you think that they were
afraid?
11. Which crops were conducive to the use of slave labor?
12. What was to be one of the primary goods produced in the Georgia colony?
13. Who were to serve as the laborers in the Georgia Colony?
14. In this excerpt, the Trustees seem to view slavery as a potential security issue. Explain their concerns regarding the
defense of the colony.
15. Among many other reasons, the Trustees seemed to be trying to prevent the creation of a social hierarchy. Do you
believe this is so? What evidence is present in the document that supports this argument?
Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening. Below are changes
to the lesson to help achieve that goal for students who need additional support. Note: Be careful using these lessons for all
students. If students are able to complete the activity on their own, it would be best to let them work independently.
• Create student groups carefully to benefit all members of the group.
• Consider having one student work as a scribe for the group.
• Consider allowing students to answer the questions orally or use technology to record their thinking.
• Consider beginning the analysis worksheet together if this is an unfamiliar document.
• Consider providing students with a partially completed worksheet to lessen the amount of work.

GSE Standards and
Elements

SS8H2 Analyze the colonial period of Georgia’s history
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents) settling
Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.

Literacy Standards
Social Studies Matrices

Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
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Enduring
Understanding(s)

L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.
Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Sample Instructional Activities/Assessments
Chart Analysis
Chart Analysis
Working independently, or in criterion-based teacher selected collaborative groups, the students will complete the Chart Analysis
Worksheets (featured in the appendices). Debrief after a brief work session (10-15 minutes). Provide a brief informational lecture
on the end of the Trustee Period and the transition to the Royal Colonial Period. Featured changes include the end to the
prohibition on chattel slavery.
Source G: (Chart 1: Georgia Historical Quarterly, 1984)
Document 8: (Chart 1: Georgia Historical Quarterly, 1984)
Source G: (Chart 2: Georgia Historical Quarterly, 1984)
Document 9: (Chart 2: Georgia Historical Quarterly, 1984)
Source G: (Chart 3: Georgia Historical Quarterly, 1984)
Document 10: (Chart 3: Georgia Historical Quarterly, 1984)
Source G: (Chart 4: Georgia Historical Quarterly, 1984)
Document 11: (Chart 4: Georgia Historical Quarterly, 1984)
Questions:
Possible analysis questions could include, but not be limited to the following:
1. What trends do you notice through the analysis of the charts?
2. Does this discovery correlate with the other documents? How so? Provide examples.

Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening.
Below are changes to the lesson to help achieve that goal for students who need additional support. Note: Be
careful using these lessons for all students. If students are able to complete the activity on their own, it would be
best to let them work independently.
• Create student groups carefully to benefit all members of the group.
• Consider having one student work as a scribe for the group.
• Consider allowing students to answer the questions orally or use technology to record their thinking.
• Consider beginning the analysis worksheet together if this is an unfamiliar document.
• Consider providing students with a partially completed worksheet to lessen the amount of work.

GSE Standards and
Elements

SS8H2 Analyze the colonial period of Georgia’s history
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents) settling
Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
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Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of the source distinct from prior knowledge or opinions.

Literacy Standards
Social Studies Matrices
Enduring
Understanding(s)

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with other
information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Sample Instructional Activities/Summative Assessment
Socratic Seminar
Introduction to Socratic Seminar:
The Greek philosopher Socrates developed a recipe for scholarly dialogue whereby his pupils would learn that there truly was no
singular or “right” answer to a higher-order question. Opinions, interpretations, prognostications, and even whimsical improvisations
were legitimate responses to questions. That is, of course, if they could withstand the test of Socrates’ logic and wit. His method was
created to promote the examination of evidence, to foster deep conversation, to encourage the consideration of alternatives, and the
exploration of previously unrealized possibilities. During this scholarly conversation, students will evaluate a pre-selected document for
homework, and ask questions of each other in class. Good questions have answers that are open-ended, somewhat ambiguous, or are
open to interpretation. Good questions help us to begin to establish our own broad-based generalizations about the world, and to
understand the depth of our role in it. Good questions help us to discover “our truth”. Students must be able to substantiate their
responses to posed questions from evidence drawn from texts in this module.
Homework/Assignment:
The students will prepare for the Socratic Seminar where they will discuss the merits of the ban on alcohol, the limitations on land
ownership, and the ban on slavery in Colonial Era Georgia from the perspective of both a Trustee and a Malcontent. In preparation for
the Socratic Seminar, the students will read the Trustees published response to Patrick Talifer and the Malcontents entitled, The
Georgia Trustees Justify Their Policies, 1742 and answer the following questions. These questions could be printed on handouts, posted
on teacher websites and learning management systems, or shared on social media.
Source C (The Georgia Trustees Justify Their Policies, 1742) Questions:
1. What are the reminders to the colonists about their contractual obligations present in the document?
2. What were the Trustees trying to say to the largest contingent in the colony?
3. Could the colonists have fulfilled their contractual obligations to the Trustees had production, sale, and distribution of alcohol
been allowed in the colony?
4. Why do you think that the Trustees were reluctant to hand over unrestricted ownership of the land to the colonists?
5. Do you believe that the limitations on land ownership were designed to be economically punitive or socially egalitarian?
6. Which products were conducive to the use of slave labor? Which weren’t?
7. Was the presence of slaves in Georgia a security risk as the Trustees imply?
8. Does slavery necessitate the presence of a social hierarchy?
Using notebook paper, the students will create three reference artifacts (by category) that they can use in the Socratic Seminar. The
criteria and directions are as follows:
Category 1: What did the Malcontents say about the ban on alcohol? What did the Trustees say? Record what you think the
Malcontents would say on one side of the paper, the Trustees on the other. Find as much evidence as you can. Were any of their
arguments justified? Support your opinion with evidence. Prepare some additional questions to pose to your peers during the seminar.
Students should have at least one question from this category.
Category 2: What did the Malcontents say about the restrictions on land ownership? What did the Trustees say? Record what you think
the Malcontents would say on one side of the paper, the Trustees on the other. Find as much evidence as you can. Were any of their
arguments justified? Support your opinion with evidence. Prepare some additional questions to pose to your peers during the seminar.
Students should have at least one question from this category.
Category 3: What did the Malcontents say about the ban on slavery? What did the Trustees say? Record what you think the
Malcontents would say on one side of the paper, the Trustees on the other. Find as much evidence as you can. Were any of their
arguments justified? Support your opinion with evidence. Prepare some additional questions to pose to your peers during the seminar.
Students should have at least one question from this category.
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The Seminar:

Procedures:
The teacher will pose an introductory question to the students. The teacher is then relegated to the role of score keeper (see scoring
guidelines below). To keep score, print out a blank student roster or create a Microsoft Excel spreadsheet. Label the columns as listed
below in the scoring guide. Left side columns for positive points, left side columns for demerits. If this is the first seminar that the
students are participating in, the teacher can choose to actively participate to model appropriate behavior/responses, and to stimulate
conversation. The students in the inner circle will participate first. After twenty minutes, they will exchange places with students in the
outer circle. A second question or prompt may be necessary for group two.

Post Seminar Statement/Debrief:
Patrick Talifer’s complaints were noted by the Trustees in London. Continued complaints, protests, and publications appear to have had
the desired effect. In 1750, the Trustees passed a law in 1750 allowing slavery. Eventually, the restrictions on land ownership were also
lifted, as well as the ban on the production sale and distribution of alcohol. The Utopian social experiment that was the Georgia colony
failed when it became a Royal Colony in 1752.
Web-link to AVID Socratic Seminar Procedures:

https://www.sde.idaho.gov/federal-programs/basic/files/literacy-guide/R4-Motivation/SocraticPlanning-Support.pdf
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Ideas for Differentiation:
Our goal is for all students to be actively engaged using speaking, writing, illustrating. reading, and listening. Below are changes
to the lesson to help achieve that goal for students who need additional support. Note: Be careful using these lessons for all
students. If students are able to complete the activity on their own, it would be best to let them work independently.
• Consider providing students with a printed description of each category. It may benefit students to have examples to
support each category or to do one category together.
• Consider providing students a copy of the documents to write notes on and/or highlight.
• Consider making sure students have a clear understanding of the ban on alcohol, the limitations on land ownership, and
the ban on slavery in Colonial Era Georgia from the perspective of both a Trustee and a Malcontent
• Consider allowing students time to prepare and rehearse their thoughts before the seminar.

GSE Standards and Elements

SS8H2 Analyze the colonial period of Georgia’s history
c. Evaluate the role of diverse groups (Jews, Salzburgers, Highland Scots, and Malcontents)
settling Georgia during the Trustee Period.
d. Explain the transition of Georgia into a royal colony with regard to land ownership, slavery,
alcohol, and government.
e. Give examples of the kinds of goods and services produced and traded in colonial Georgia.
Key Ideas and Details
L6-8RH1: Cite specific textual evidence to support analysis of primary and secondary sources.
L6-8RH2: Determine the central ideas or information of a primary or secondary source; provide
an accurate summary of the source distinct from prior knowledge or opinions.

Literacy Standards
Social Studies Matrices
Enduring Understanding(s)

Craft and Structure
L6-8RH4: Determine the meaning of words and phrases as they are used in a text, including
vocabulary specific to domains related to history/social studies
Integration of Knowledge and Ideas
L6-8RH7: Integrate visual information (e.g. charts, graphs, photographs, videos, or maps) with
other information in print and digital texts.
L6- 8RH9: Analyze the relationship between a primary and secondary source on the same topic.
Information Processing Skills
6. Identify and use primary and secondary source documents
10. Analyze artifacts
11. Draw conclusions and make generalizations
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Appendices
MOTION PICTURE ANALYSIS WORKSHEET
STEP 1: PRE-VIEWING
A.

Title of the Film:

B.

What do you think you will see in this motion picture? List 3 concepts or ideas that you might expect to see
based on the title of the film. List some people you might expect to see as well.
Concepts/Ideas

People

STEP 2: VIEWING
A.

Type of motion picture (check where applicable):

Animated Cartoon

Theatrical Film

Documentary Film

Training Film

Newsreel

Combat Film

Propaganda Film

Other

B.

Physical qualities of the motion picture (check where applicable):

Music

Live Action

Narration

Background Noise

Special Effects

Animation
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Color
C.

Dramatizations

Note how the camera angles, lighting, music, narration, and editing contribute to creating an atmosphere in
this film. What is the mood or tone of the film?
STEP 3: POST-VIEWING (REPEATED VIEWING)

A.

Circle things listed in the previewing activity that were validated by your viewing of the motion picture.

B.

What is the central message(s) of this motion picture?

C.

Consider the effectiveness of the film in communicating its message. As a tool of communication, what are
its strengths and weaknesses?

D.

How do you think the filmmakers wanted the audience to respond?

E.

Does this film appeal to the viewer’s reason or emotion? How does it make you feel?

F.

List two things this motion picture tells you about life in Georgia at the time it was made?

G.

Write a question to the filmmaker that is left unanswered by the motion picture.

H.

What information do you gain about this event that would not be conveyed by a written source? Be specific.
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STEP 4: NOTES FROM A TEACHER LED DEBRIEF
A.

What did the teacher say about the motion picture?

Motion Picture Analysis Worksheet Adapted from the Education Staff, National Archives and Records Administration, Washington
D.C., 20408
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WRITTEN DOCUMENT ANALYSIS WORKSHEET
1.

TYPE OF DOCUMENT (CHECK ONE):

Newspaper

First Hand Account
(Interview)

Advertisement

Letter

Telegram

Government Record

Speech (Excerpt)

Press Release

Census Report

Memorandum

Report

Other

2.

DOCUMENT CHARACTERISTICS (CHECK ONE OR MORE):

Effective use of language

Heavily opinionated/biased

Difficult to read

Factual

Vocabulary is clear from context

Ambiguous

Presence of technical language

Open to interpretation

3.

DATES OF THE DOCUMENT (IF AVAILABLE):

4.

AUTHOR OR CREATOR OF THE DOCUMENT (MAKE YOUR IDENTIFICATION AS SPECIFIC AS POSSIBLE)

5.

FOR WHAT AUDIENCE WAS THE DOCUMENT WRITTEN?
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6.

DOCUMENT INFORMATION (THERE ARE MANY POSSIBLE WAYS TO ANSWER A-E)
A. List three things the author said that you think are important.

B. Why do you think this document was written?

C. What evidence in the document helps you to know why it was written? Quote from the document.

D. List two things the document tells you about life in Georgia at the time it was written.

E. Write a question to the author that is left unanswered by the document.

7.

NOTES FROM THE TEACHER LED DEBRIEF
A. What did the teacher say about the document?

Written Document Analysis Worksheet Adapted from the Education Staff, National Archives and Records
Administration, Washington D.C., 20408
Georgia Department of Education
THIS WORK IS LICENSED UNDER A CREATIVE C OMMONS ATTRIBUTION - NONCOMMERCIAL - SHAREALIKE 4.0 INTERNATIONAL LICENSE.

8.27.2020 Page 44 of 46

8th Grade Georgia Studies Lab
CHARTS AND GRAPHS ANALYSIS WORKSHEET
LEVEL 1
CHART OR GRAPH

TITLE (IF AVAILABLE)

1. What type of chart or graph is this?

1. What is the title of this chart/graph?

A. Pie
B. Bar

2. Are there any dates included? List them.

C. Column
D. Table
E. Line
F. Other
LEVEL 2 (CHOOSE THE APPROPRIATE QUESTIONS TO ANSWER BASED ON THE CHART PROVIDED)
1. How is the information organized?
2. What is the label on the X-Axis?
3. What is the label on the Y-Axis?
4. What is the label on the columns?
5. What is the label on the rows?
6. What are the “pieces” of the pie chart?
7. Is there a key?
8. What information is found on the key?
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LEVEL 3- PURPOSE
1. What is the main idea of the chart or graph?
2. Write a sentence comparing or contrasting two pieces of information from the chart or graph.
3. What can you conclude from this information?
LEVEL 4- NOTES FROM THE TEACHER LED DEBRIEF
1. What did the teacher say about the chart or graph?

Charts and Graphs Analysis Worksheet Adapted from the Education Staff, National Archives and Records
Administration, Washington D.C., 20408
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